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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
In much of the literature in music education, small 
vocal ensembles have been included as one of the methods 
of achieving the objectives of the music program on the 
secondary school level. Several of the objectives have 
been reported to be fulfilled better by small ensembles 
than by other means. In addition, small vocal ensembles 
have been credited with the ability to fulfill objectives 
not generally realized by other musical organizations. 
The present emphasis on greater participation of all 
students in the music program on the secondary school 
level has led to increasing size of vocal groups. With 
more time being spent on the larger groups, it was felt 
that music educators in secondary schools were not giving 
the small vocal ensemble the same importance afforded it 
by the literature. 
I. THE PROBLEM 
Statement of the problem. It was the purpose of 
this study (1) to examine the general objectives of the 
secondary school music program, (2) to examine the parti-
cular objectives of the small voc~l ensemble as they 
relate to the general objectives, (3) to survey the 
existing program of small vocal ensembles in the secondary 
schools of Southern New England, and (4) to evaluate the 
position of the small vocal ensemble in the secondary 
school music curriculum according to the opinions of the 
music educators currently teaching on that level. 
Importance £! ~ studz. Although small vocal 
ensembles have been listed as desirable aspects of the 
secondary school music program, these ensembles have not 
been widely accepted into the curriculum. Often, they 
have been ignored by the music educator, functioning as 
social groups outside of the school, or they have existed 
with little official relation to the total music program 
or the school program. The literature in music education 
has indicated that these groups could enrich the musical 
and social experiences of the participating students, add 
to the quality of the music program, and serve the entire 
school and community through performances. It was hoped 
that by this study the reasons for the discrepancy between 
the literature and the current situation could be deter-
mined and that recommendations for bringing both into 
agreement could be reached. 
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II. DEFINITIONS OF TERMS USED 
Music educator. For the purposes of this study, the 
term, "music educator," referred to those actually involved 
with the teaching of music in public secondary schools. 
Secondarx school. Secondary school, as interpreted 
in this study, referred to grades nine through twelve in 
the public school system. 
Small vocal ensemble. The term, "small vocal 
ensemble,« was defined as any vocal group which, either 
becauseaf size or type of literature performed, would not 
generally be classified as a chorus. In the literature, 
the term referred to groups generally not larger than 
fifteen which performed music unsuitable for larger 
organizations. In the survey, many of the music educators 
took a more liberal view of the term, including groups 
which numbered as many as thirty. 
Southern~ England. Because this study was limited 
to a particular geographical area, the term, "Southern New 
England," was used to designate that section of the country 
covered by the survey. The area included the states of 
Massachusetts, Connecticut, and Rhode Island. 
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III. ORGANIZATION OF REMAINDER OF THE THESIS 
The second chapter of this thesis will examine 
related investigations in the field of the secondary school 
music program. The third chapter will summarize the opinions 
of authors in music education concerned with the objectives 
of a secondary school music program, with particular atten-
tion to those objectives of the small vocal ensemble. 
Chapter Four will contain the method of constructing the 
survey instrument, which was sent to the music educators 
of Southern New England. It also contains the method of 
collecting and analyzing the data from the survey. Chapter 
Five will present the data. This includes the present 
situation of the small vocal ensemble in secondary school 
and the opinions of the music educators regarding the 
importance of the small vocal ensemble. The sixth and 
final chapter will contain recommendations and conclusions 
based upon a comparison of the literature with the material 
collected from the survey and opinionnaire. 
CHAPTER II 
REVIEW OF RELATED INVESTIGATIONS 
Although many investigations of the problems of 
secondary school music education have been conducted, 
there were few which dealt with the specific examination 
of the small vocal ensemble. Those studies which examined 
practices in secondary school vocal activities were most 
often concerned with the larger choral groups, such as 
glee clubs and choruses, or with actual voice instruction 
as reflected in courses which were variously titled 
"Voice Culturett or "Voice Training." This lack of atten-
tion to the small vocal ensemble was even more evident 
when comparing the literature investigating the instru-
mental program. The studies about instrumental programs 
generally inc.luded small instrumental ensembles as part 
of the total program, as opposed to the lack of discussion 
of the small vocal ensemble in the literature. 
I. INVESTIGATIOHS OF SCHOOL MUSIC PROGRAMS 
Several studies have been conducted to determine the 
activities offered in the secondary school music programs 
of various schools. The study by Austen investigated the 
music programs of the smaller communities in Massachusetts 
and Connecticut. (29) Her study was directed from the 
point of view of the music educator, emphasizing the diffi-
culties involved in a smaller community when one music 
educator must travel from school to school and make his 
schedule coincide with several schools. Austen examined 
communities with less than nine thousand population. She 
found music activities to be less than those recommended 
in the literature, and almost no small vocal ensemble 
activity was reported. 
Mazur made a similar study of the communities which 
had a population between ten thousand and fifteen thousand. 
(31) His findings were based, as were Austen's, on a sur-
vey of the music educators in these communities and the 
problems they encountered. His questionnaire delved into 
matters of general information about the music educator, 
curriculum, scheduling, activities, physical equipment, 
staff, and financing. By breaking down his findings into 
two groups of figures comparing the Eastern section of the 
country with the rest of the states, he was able to show 
that the music programs in the East were comparable with 
those in the rest of the country, but in all sections, 
his findings agreed with those of Austen in showing a 
lack of small vocal ensemble activity. 
Another study which was more specifically concerned 
with the course offerings in the secondary schools was that 
of Ondrick. (33) His study reflected current practices in 
6 
offering and scheduling musical activities. Limiting him-
self to the Northeastern United States, he conducted a sur-
vey in communities of all sizes. In this study, as in the 
other two, small vocal ensemble activity was reported as 
being very slight. 
II. INVESTIGATIONS OF SMALL VOCAL ENSEMBLES 
The lack of small vocal ensemble activity in the 
secondary schools, as reported in the studies which analyzed 
the music pr-ograms of various schools, was reflected in the 
lack of studies specifically about such groups. Three 
studies were examined which dealt with the problems of 
the small vocal ensemble. 
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Adler's investigation was concerned with the organiza-
tion and direction of the small vocal ensemble. (28} It 
contained advice for the music educator regarding the forma-
tion and maintenance of such groups. The material was 
collected from textbooks and articles on the subject. A 
list of materials suitable for such groups was also 
included, which was valuable for those materials published 
prior to 1941, the date of the investigation. 
Nygrens 1 study was more concerned with justifying 
the existence of the small vocal ensemble in the secondary 
school music program. (32} She investigated the existence 
of small vocal ensemble activity in various schools and 
----·------------------------------------------------------------------------
related this activity to the total music activity in the 
school. Her findings were that in those schools where 
small vocal ensemble activity existed, it was used as 
either a means of challenging the more musically talented 
students or to provide a recreational, extra-curricular 
outlet for interested students. 
The investigation of Smith of the small vocal 
ensemble in the secondary schools of Texas was another 
survey concerned with a compilation of data about the 
current situation in a particular area. (34) She con-
ducted a survey among the secondary schools in Texas as 
to the amount of small vocal ensemble activity. Her 
findings were that such activity was slight, and confined 
generally to extra-curricular groups of an informal nature. 
III. INVESTIGATIONS OF MATERIALS 
Two studies were examined which, although not deal-
ing with the small vocal ensemble as such, were investiga-
tions of types of music literature which would be most 
applicable to use by small groups. The first of these 
was a study by Kingston of the general musical style of 
the Renaissance. (30) Although some attention was given 
in this study to the interpretation of such works, it was 
generally limited to definitions of the various styles of 
writing found during this period. However, itdld include 
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a comprehensive list of music of the period, as published in 
both collection form and also as individual pieces of music. 
The date of the thesis, 1943, limited its value as a current 
listing of such publications. A later study of Renaissance 
music was that conducted by Thompson. (35) This study 
investigated in great detail the information which would 
be necessary to correctly interpret the music. Rehearsal 
techniques and procedures for performance were also 
included. These techniques were then applied to certain 
examples of the music of the period. 
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CHAPTER III 
THE SMALL VOCAL ENSEMBLE IN THE SECONDARY SCHOOL 
Of the many forms of musical expression, one of the 
most popular throughout the history of music has been the 
small vocal ensemble. Whether one were speaking of an 
Elizabethan family gathered around a table performing 
madrigals, cowboys by a campfire joining in on the chorus 
of a folk song after each of a succession of countless 
verses, or men harmonizing a series of old ballads in the 
local barbershop, the musical, personal, and social satis-
factions which were possible from such gatherings have led 
them to be associated with pleasant fellowship accompanied 
by relaxing music. 
As the small vocal ensemble was one of many forms 
of musical expression, it merited some consideration by 
music educators regarding its inclusion in the music pro-
gram of the secondary school. Once a music educator has 
determined what his program should provide for his students, 
he must consider the best methods for implementing the pro-
gram. If small vocal ensembles have significant value in 
fulfilling the objectives he has set forth, they should be 
used accordingly. 
In the following Chapter, the field of music educa-
tion was examined to determine what the authors considered 
to be the objectives of a secondary school music program. 
These objectives being determined1 the small vocal ensemble 
was examined to determine its value in fulfilling the 
objectives. It was evident that the authors believed in 
the value of the small vocal ensemble1 and they advocated 
small vocal ensembles to implement the objectives. 
I. OBJECTIVES OF A SECONDARY SCHOOL MUSIC PROGRAM 
Throughout the history of music education1 there 
have been many attempts to outline the objectives of the 
music program. These objectives have been in a constant 
state of revision1 not entirely due to changes in the 
music program itself1 but because the educational system1 
as a whole1 has changed1 and music education has changed 
with it. For the most part1 these objectives were child-
centered1 concerned with developing the child as an indi-
vidual. Furthermore1 because of the nature of the group 
endeavors in music1 they emphasized developing the child 
as a member of society. In the following sections1 these 
objectives have been set forth1 not as a new or final 
statement1 but as a compilation from several sources 
concerned with the objectives of a secondary school 
music program. 
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A. PERSONAL OBJECTIVES 
The objectives dealing with the development of the 
child as an individual covered various aspects of the 
child's existence. Some of these objectives have dealt 
with the development of the child's personality. It was 
felt by Mursell that music should produce ". • • a feeling 
for ideal values and for the uplifting power and message 
of beauty." {7:13) This objective~ concerned with 
broadening the child's outlook, could be brought about 
by another objective~ namely, " ••• to guide the student 
into a wider knowledge of music •••• " {2:4) This was 
further expanded into n ••• to guide students into a 
better ••• love for music." (20:5) 
These broad objectives have been narro.wed down by 
some sources to show the methods by which a child may be 
brought to achieve them. With regard to the child's per-
sonality and character, music should develop personal 
initiative 1 particularly through group activities, and 
it should develop individual responsibility through the 
same means. {20:5) Another way in which secondary school 
music should influence the child's character is by stimu-
lating tt ••• the creative spirit through original musical 
expression." {2:5) 
12 
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Several of the objectives listed desirable aspects of 
behavior which might be broughtabout through the music pro-
gram. The development of disciplineJ for exampleJ was 
included. As Mursell stated: ttMusic may constitute for 
young people the tonic of a demanding and disciplinary 
experience.tt (7:20) The development of good work habits 
was another desirable aspect of behavior listed as an 
objective, as was the development of concentration. (20:6) 
The last area of the personal objectives dealt with 
the health of the students. It was noted that music should 
contribute to the health of the student in a physical sense. 
Two specific objectives which were included under this were 
the development of correct posture and the development of 
rhythmical deep breathing. (20:6) Mental health was also 
included in the objectivesJ for it was stated that music 
should exert a stabilizing force on the emotions of the 
childJ and because of its combination of physical activity 
with mental activityJ music should be able to develop mental 
and muscular control and coordination. (20:6) FinallyJ 
music should have the ability to relax the child and give 
him recreation. (7:26) 
B: SOCIAL OBJECTIVES 
In the area of personal objectivesJ it has been 
argued by some educators thatJ although music has been 
capable of fulfilling the objectives, it has been no more 
successful than other endeavors in education. In the area 
of social adjustment, however, this argument has been off-
set by the nature of the group activity of music in the 
secondary school. Because of its ease of fulfilling 
social objectives, listings of objectives have included 
the development of the social aspects of life. {25:41) 
This general objective has been divided into several more 
specific ones. The development of cooperation was listed, 
as was the promotion of fellowship. {20:5) The matter of 
fellowship and the pleasure of the social aspects of music 
were also included in the objective that music should con-
tribute to the home life of the student. {3:116) On a 
more serious level than the pleasures of fellowship, it 
was shown that music should fulfill social objectives of 
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a more universal nature. Music should develop wholesome 
ideals of conduct. {7:16) It should encourage " ••• the 
merging of individual efforts with those of others ••• 
l-and develo£7 proper respect for the rights of others. • 
{20:6) These objectives stated aspects of behavior which 
• • 
were included in the development of citizenship, another 
objective found in the listings. {7:23) This objective 
was related to one which stated that music activities 
should give the students an opportunity to experience 
the democratic way of life. {11:151) Finally, one 
source has stated that an objective of the music program 
should be to teach u ••• neighborly regard for the people 
of other lands through their music." (20:6) 
C. MUSICAL OBJECTIVES 
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A few sources have listed objectives which, although 
related to the child, either emphasized musical ends or 
were stated from a musical point of view rather than from 
that of the child. It has been stated that the music pro-
gram should provide opportunities to hear good music. (2:4) 
For the benefit of the field of music itself, the secondary 
school music program should make an effort to discover 
talent (7:28) and to give the talented students a founda-
tion for vocational training in music. (20:7) 
II~ OBJECTIVES OF THE SMALL VOCAL ENSEMBLE 
In the literature of music education, small vocal 
ensembles were included as desirable aspects of the program 
on the secondary school level. Objectives for these ensem-
bles have been set forth which related to the general objec-
tives discussed in the previous section. As in the case of 
the general objectives of the secondary school music pro-
gram, the objectives of the small vocal ensemble have been 
divided into three categories: personal, social, and 
musical. 
Although in some instances the general objectives 
could be fulfilled by various types of musical activities, 
the following discussion has been centered around those 
objectives which are specifically applicable to the small 
ensemble and, perhaps, more readily fulfilled by small 
ensembles. For example, the development of good work 
habits was listed in the previous section as a personal 
objective of the music program. Although this objective 
would also apply to the small vocal ensemble, it has not 
been discussed further in this section because the fulfill-
ment of it would be basically the same no matter what 
musical activity was under consideration. However, the 
development of responsibility, also discussed under 
personal objectives above, has had a specific significance 
in ensembles, so it will be discussed further in this 
section. 
A. PERSONAL OBJECTIVES 
One of the objectives of the small vocal ensemble 
was the opportunity it afforded the participating students 
for responsibility. This was a direct application of the 
same objective found for the overall music program on the 
secondary school level. Dykema and Gehrkens realized the 
opportunities for responsibility when they stated that 
" ••• in the small vocal ensemble each singer is solely 
16 
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and entirely responsible for his part, and this stimulates 
him to give to the task his very best effort •• tt {3:115) • • 
The development of leadership was also listed as one of 
those which could be realized by the use of small ensembles. 
As Wilson said, "Small ensembles in the high school can 
serve as one means for developing • • • leaders." (11:148) 
He went on further to explain that this leadership would be 
developed by training the ensemble to practice alone with 
the teacher giving only occasional advice. (11:151) 
The literature seemed to agree that small vocal 
ensembles were generally formed as outgrowths of larger 
groups, such as choruses and glee clubs, and that they 
were formed to meet the needs of the more talented students. 
As shown by Wilson: 
There must be singing experiences for students of all 
degrees of musical ability •••• Small vocal ensembles 
••• provide 02~ortunities for students of superior 
talent. (11:148) 
Zimmerman stated similarly, "It is believed that ever-
widening opportunities should be provided for selected 
students, and small ensembles can help to accomplish this." 
{6:209) Andrews and Leeder, although directing their 
remarks to the junior high school, also felt the need 
for small ensembles for superior talent. {1:293) 
The development of character and personality, 
another objective listed for the overall music program, 
had special significance for Wilson in the small ensemble. 
He felt that it was more easily realized through small 
ensemble participation. (11:153) 
Another personal objective of the small ensemble 
was to provide an outlet for the desire for self-expres-
sion. Here, particularly, the smallness of the ensemble 
has allowed this objective to be more easily realized 
than within the framework of larger groups. (28:4.) 
The ease with which a small ensemble can perform 
has been discussed below under musical objectives, but 
this ease of performance has led to the small ensemble 
performing frequently in many instances. This has led 
some authors to feel that the small ensemble has been 
more successful in developing the ability to conduct 
oneself easily and naturally in public, another of its 
objectives. (6:209) 
B. SOCIAL OBJECTIVES 
It has been in the field of social objectives that 
the small vocal ensemble has been most successful. Even 
in the above section, the personal objectives often have 
been brought about principally through the social aspects 
of the ensemble. The ensemble has had the unique quality 
of being able to offer a social situation in which the 
individual was an essential element. The combining of 
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social and individual values has not been so pronounced in 
other musical activities. In larger groups, a participant 
could easily figure that his actual contribution to the 
total sound was slight. In a small ensemble, however, 
each member should realize the necessity of each individual 
part and its contribution to the whole. This individual 
importance in a social situation seemed to be one of the 
most significant aspects of the small vocal ensemble. 
One of the social objectives listed under the 
secondary school music objectives was the development of 
cooperation. In the small ensemble, this has been achieved 
not only through cooperative singing, but in other ways as 
well. Wilson advocated allowing the students to choose the 
music which the ensemble was to perform. (11:151) Dykema 
and Gehrkens suggested that the teacher " ••• let the 
pupils have considerable to say about who shall be invited 
to join the group." (3:118) Both of these suggestions 
would bring about cooperative ventures from the ensemble, 
as well as to bring about tolerance and understanding for 
other members of a group, another objective specifically 
applied to the small vocal ensemble. (25:41) 
If the above social objectives were met, the small 
ensemble probably would be an enjoyable social situation 
for the participating members. Dykema and Gehrkens felt 
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that this was important to the ensemble, even if it inter-
fered with its musical values. They indicated the social 
values by stating: 
Each group might well be to a large extent a student-
directed project. There would be some waste of time, 
of course; some fooling; perhaps even futility. But 
nothing is ever perfect, and since no school credit is 
usually expected for these out-of-school organizations, 
we must not be too seriously concerned if some of the 
group are more keen about the social as~ect of the 
meeting than about its musical value. (3:118) 
This enjoyable social situation has had additional value 
because this has been the type of situation most successful 
in being carried over into adult life. (25:41) Normann 
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has stated that, although the large community musical groups 
have had value, often they have led a struggling existence 
because of such matters as irregular attendance at rehear-
sals, inadequate leadership, and a lack of balance between 
parts. (24:17) These problems have become much less signi-
ficant in small ensembles which involve few people and a 
minimum of administration. Zanzig has reported that small 
groups which meet in the home of one of the members for 
singing and sociability have afforded attractive opportuni-
ties for recreation and satisfaction in "home music.n (22:324) 
C. MUSICAL OBJECTIVES 
In addition to having proven itself a worthy member 
of the secondary school music program because of its value 
to the personal and social objectives of the participating 
students, the small vocal ensemble also has been successful 
in fulfilling musical objectives. The small ensemble has 
enabled the student to explore music which would usually 
not be performed by larger groups, either because of 
unsuitability or too great difficulty. (19:157) Not only 
has it been possible for the small ensemble to explore 
varying types of music literature not suited to larger 
groups, but its small size and the talent of its members 
have allowed it to use a great amount of material. (2:4) 
The small vocal ensemble has been able to develop vocal 
skills and techniques not possible with larger groups. 
(13:225) 
Finally, there is a group of musical objectives 
which the small vocal ensemble has met, not particularly 
as a benefit to the participating members, but as a ser-
vice to the school. Because of the ease of administering 
these groups in such matters as scheduling, transportation, 
staging, and rehearsals, they have been more readily avail-
able to perform than the larger groups. In this regard, 
they have fulfilled objectives of providing the school 
body and community with opportunities to hear different 
types of vocal literature. (6:209) They have provided 
the school with a group capable of performance at short 
notice, (27:61) and one which can perform at occasions 
where larger groups would be inconvenient. (19:157) 
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III. ORGANIZATION OF THE SMALL VOCAL ENSEMBLE 
In general, it was considered best to gather a small 
ensemble from a large chorus, rather than to build a large 
chorus around a small ensemble. (13:225) There were 
several reasons for this. In the first place, the small 
ensemble would function best if it were organized to serve 
the needs of the talented pupils and, thus, should be a 
branch of the larger group rather than the main body to 
which the larger group is attached. Furthermore, to 
extract a small group from a larger one need not detract 
from the purposes of the larger group, but to start with 
a small group and build it up, broadening its scope as 
well as its size, would tend to destroy the important 
aspects of the smaller group. 
The first consideration in organizing a small vocal 
ensemble should be the objectives, for these would deter-
mine the nature of the group. The next consideration was 
the selection of the voices. They should be chosen so 
that the blending would be good, which does not mean that 
solo voices are always the best. Blending is achieved 
through the appropriate tone quality on each part. As 
Wilson pointed out: 
A natural blend of voices is very necessary for these 
small singing ensembles, and the instructor should hear 
the voices together before making final selection. 
Great care should be taken to select students who will 
work together. (11:150-151) 
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As Wilson pointed out, the students must be willing to work 
together. If the teacher can choose such a group at the 
start, many of the problems of administration would be 
eliminated. It followed from this that the ideal situation 
would be one in which a group of students organized them-
selves and eventually came to the music teacher for musical 
assistance. Another consideration in the selection of 
voices was the ability to carry a part without assistance. 
Because high school students often lack experience in part 
singing, this was not always easy to do. For this reason, 
Schuetz recommended that, 
Although the most authentic madrigal group would have 
only one voice for each part, it is not advisable to 
follow this procedure in high school. • •• High 
school students • • • are usually too unpredictable 
in performance to entrust a part to only one singer. (27:58) 
Schuetz went on to add that doubling the parts also enabled 
the group to function even if one member were unable to 
appear. Furthermore, in a high school situation, a pupil 
would not usually be in a group more than three years, and 
doubling the parts would make it easier to maintain a self-
sustaining group for there would always be an experienced 
member on each voice part. Doubling the parts naturally 
doubled the size, however, and this was a drawback if ease 
of administration was to be maintained. Another considera-
tion in selecting voices was the ability to sing in tune. 
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Fellowes warned against out of tune singers in his guide to 
madrigal singing, {4:26) as did Spaeth in his book on barber-
shop singing. (9:61) 
Once the small ensemble was organized and had started 
to function, as much of the responsibility as possible 
should be turned over to the students. It was pointed 
out above that Dykema and Gehrkens felt that the small 
ensemble should be run by students even if this meant a 
sacrifice of some of the musical values. {3:118) Biddle, 
in speaking from personal experience, stated that he 
required student groups to work out numbers by themselves 
before he would assist them. This required them to become 
more aware of interpretation and was a good way to develop 
independence on their part. (13:225) Dykema, Gehrkens, 
and Biddle were all speaking of student groups which were 
extra-curricular activities and organized for the social 
values as well as musical values. Others did not see the 
small ensemble as necessarily outside the curriculum. 
Several authors agreed with Hesser tha~, 
It Lthe ensembl~ must be regarded seriously ~ school, 
and be accorded there the educational dignity it 
deserves. Regular rehearsals during school time, with 
attendance checked, should be the rule. At the high 
school level credit should be given for the course. 
(18:222) 
Wilson and Morgan both emphasized that school time should 
be given to the rehearsal of the small ensemble. (11:151) 
Morgan would even have it rehearse daily. (19:223) Morgan 
further differed from Dykema and Gehrkens in that he would 
leave the selection of the participants up to the music 
teacher completely; (19:222) whereas Dykema and Gehrkens 
recommended letting the students have a say as to who 
should belong. One drawback from making the small ensemble 
part of the curriculum to the extent that school time is 
given for rehearsal and credit is given for participation 
was that this removed many of the social values inherent 
in the informality of the small group. 
Another problem that has worried some was that of 
audience interest in the works of a small ensemble~ par-
ticularly in the case of madrigals which were originally 
of interest from a participating rather than a listening 
point of view. Costuming seemed to be one solution to 
this problem~ along with a variety of program. To 
increase audience interest Leist suggested: 
We have attacked this problem by dressing the singers 
in colorful period costumes~ using some modern madrigal 
and madrigal style compositions as well as traditional 
Christmas carols in season and dramatizing the programs 
with a script written by one of the members of the 
group. (23:47) 
Much of the material regarding small ensembles in 
the high school seemed designed for madrigal groups~ but 
it should not be assumed that this was the only type of 
group available. The madrigal group was primarily a 
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melody-centered group with the parts moving independently. 
As Scott put it, "To the madrigal composer harmony was not 
a first consideration, but a secondary one, something which 
was involved by the simultaneous combination of melodies." 
(8:25) A different type of group was the barber shop 
quartet, ~1hich was primarily harmony-centered. (9:14) 
This group sang music of a more popular quality than the 
madrigal group. One factor to be considered in the selec-
tion of the barber shop quartet was the unusual tone 
quality required of each part. However, Spaeth pointed 
out that a barber shop group did not necessarily have to 
be a quartet; but according to him, 
Actually Barber Shop Ballads constitute a game at 
which "any number can play." If four parts are not 
available, some good effects can be secured with three, 
and in a pinch a single lusty tenor, singing above a 
sustained melody, will either create the impression of 
harmony or compel immediate expulsion. . •• While 
there are the four conventional parts (TTBB), there 
are additional possibilities when the crowd is large 
and versatile. A first bass part, sung an octave 
higher, above the first tenor, makes a positively 
thrilling effect when added to the regular harmony. (9:14) 
The popularity of the male quartet in college and adult 
life would indicate that the chances for carry-over were 
very good. In adult life, the values in singing for the 
layman were often as much social as musical. These social 
values should be encouraged in the high school, especially 
in the small ensembles where informal organization and 
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supervision are practical. As Bartholomew put it, "Here 1 s 
hoping that American students will lead the world in singing 
for the fun of it as well as in the artistic performance of 
great works." (12:28) 
IV. SUMMARY 
To justify the inclusion of music in the secondary 
school curriculum, authors in music education have listed 
desirable outcomes of education which can be brought about 
through the study of music. These outcomes, or objectives, 
fell into three categories: personal, social, and musical 
objectives. The personal objectives included those which 
would benefit the child's personality, character, or health. 
The social objectives included those which would benefit the 
child in his relations with other people. The musical objec-
tives were those which justified the teaching of music on 
the fact that music was part of man's existence and, as such, 
was worthy of inclusion in the curriculum. 
One of the methods suggested by the authors for ful-
filling these objectives was the use of small vocal ensembles. 
In the objectives for the small vocal ensemble, the same 
three categories were evident: personal, social, and musical. 
Although it was assumed that many of the objectives listed 
for the overall program could be fulfilled through the use 
of small vocal ensembles, the nature of such groups led the 
authors to emphasize their values in developing certain 
traits. Responsibility and leadership were emphasized 
under personal objectives. In social objectives, the 
small vocal ensemble was strongly suggested because of 
its particular quality of offering a group situation in 
which the individual contribution was so important and 
the interdependence of the members upon one another for 
a successful outcome. Musically, the small vocal ensemble 
offered opportunities to explore fields of music not 
suited to larger groups. 
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CHAPTER IV 
SOURCES OF DATA 
The authors in the field of music education set 
forth many objectives which were worthy and capable of 
fulfillment. A survey of this literature was included 
in the preceding chapter. Many methods of achieving these 
objectives were discussed by the authors. One of the sug-
gested methods was the establishment and maintenance of 
small vocal ensembles. It was the purpose of this study 
to determine whether music educators were in agreement 
with the objectives as set forth in the literature and 
to what extent the small vocal ensemble was being used 
to bring about the objectives. To do this, it was neces-
sary to seek the opinions of those music educators 
currently involved with secondary school music programs. 
I. METHOD OF COLLECTING DATA 
A survey was conducted among the music educators in 
secondary schools of Southern New England to determine the 
extent to which small vocal ensembles were being included 
in the curriculums of the schools and the compatibility 
between the opinions of the music educators in the area 
and the authors regarding the importance of the small 
vocal ensemble in the curriculum. This survey took form 
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as a combination questionnaire and opinionnaire. Music edu-
cators were asked questions regarding the current status of 
small vocal ensembles in their schools, and in addition, 
they were asked to evaluate, on the basis of personal 
experience and opinion, the objectives for the secondary 
school music program as they related to the small vocal 
ensemble. 
II. DESIGN OF THE OPINIONNAIRE 
The first section of the questionnaire dealt with 
factual information regarding the numbers of small vocal 
ensembles which were functioning in each secondary school 
and the types which were functioning. Information was also 
asked as to the number of students in each group, the 
approximate number of rehearsals per month, and the 
approximate number of performances per year. Recipients 
of the questionnaire were also given space to indicate 
if small vocal ensembles were not currently included in 
the music curriculum. 
To determine the objectives of a secondary school 
music program and the more specific objectives of the 
small vocal ensemble, the writings in the field were 
studied. From this, two lists were obtained. The first 
contained the objectives of the overall secondary school 
music program, regardless of any specific connection with 
small vocal ensembles. The second list contained those 
objectives which were specifically stated by the authors 
to be those of the small vocal ensemble. 
III. EVALUATION OF THE OPINIONNAIRE 
The two lists of objectives obtained from the 
writings were submitted to a class of thirteen graduate 
students at Boston University for evaluation as to clarity 
of thought and lack of ambiguity. The members of the class 
were asked to advise and comment on suggested changes in 
wording, although it was not their task to make evaluations 
on the content of the objectives, as this was to be done by 
the music educators to whom the opinionnaire was sent. 
After each member had a chance to evaluate the lists 
individually, a group discussion was conducted to make 
further suggestions for changes. On the basis of these 
evaluations by the class, the lists were revised. 
IV. SELECTION OF PARTICIPANTS OF THE STUDY 
A mailing list of the secondary schools of Southern 
New England was then compiled. In Massachusetts, the list 
of Supervisors of Music, published by the Massachusetts 
Department of Education for the school year 1958-1959, was 
used. In Rhode Island and Connecticut, the lists were 
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taken from Patterson's American Education, 1959 edition. 
(16) In those cases where Directors of Music were listed, 
it was sent to the individual. In the remainder of cases, 
it was sent to the school. A total of three hundred and 
thirty-four opinionnaires were mailed out, one to each 
listed public secondary school in Massachusetts, Connec-
ticut, and Rhode Island. Of these, one hundred and twenty 
were returned, or thirty-six per cent. A copy of the 
opinionnaire and the letter which accompanied the opinion-
naire are included in the Appendixes. 
V. STATISTICAL TREATMENT OF DATA 
The first section of the survey reported the current 
situation of small vocal ensembles in secondary schools. 
To compute the average number of students per group, 
rehearsals per month, and performances per year, the 
total number of each was found, and this figure was divided 
by the number of ensembles. The computation was carried 
out to one decimal place but rounded off to the nearest 
whole number, as this information did not lend itself to 
fractional representation. 
The second section of the survey sought replies 
based on a three-point scale. In computing this section of 
the opinionnaire, the mean, or average, reply was desired. 
The mean was computed by multiplying the number reporting 
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each rating by the number of the rating and dividing by the 
total number reporting each item. The division was carried 
to two decimal places and rounded off to one. 
The third section of the survey sought replies based 
on a five-point scale. In this section, the mean was also 
desired, and a similar method was followed to determine it. 
The mean was computed by multiplying the number reporting 
each rating by the value of the rating and dividing by the 
total number reporting each item. The division was carried 
to two decimal places and rounded off to one. 
VI. SUMMARY 
One of the purposes of this study was to determine 
the amount of agreement between the authors and those 
actually involved in teaching, regarding the importance 
of the small vocal ensemble. To collect this information, 
a combined questionnaire-opinionnaire was constructed and 
mailed to the music educators of Southern New England. 
The information in this chapter about the construction of 
the instrument, the selection of the participants for the 
study, and the treatment of data was included to show the 
specific extent of the study and to serve as a guide for 
future studies of the same subject. 
33 
CHAPTER V 
PRESENTATION OF DATA 
It was shown in Chapter III of this thesis that the 
authors in music education have advocated the use of small 
vocal ensembles as one means of realizing the objectives of 
the secondary school music program. One of the purposes of 
this study was to determine the current status of the small 
vocal ensemble and to evaluate this status according to the 
opinions of those actually teaching music on the secondary 
school level. For this information, a combination question-
naire-opinionnaire was sent to each public secondary school 
in Southern New England. The results of this survey have 
been presented in this chapter. 
I. CURRENT STATUS OF SMALL VOCAL ENSEMBLE 
The first section of the opinionnaire asked for the 
current status of the small vocal ensemble in the school. 
Table I consists of a compilation of the material achieved 
through this section of the study. Of a total of one hun-
dred and twenty opinionnaires returned, seventy-seven indi-
cated that small vocal ensembles were not currently included 
in the music curriculum, and forty-three indicated that 
small vocal ensembles were included. Expressed differently, 
thirty-six per cent of the schools indicated some small 
TABLE I 
CURRENT STATUS OF THE SMALL VOCAL ENSEMBLE IN THE 
SECONDARY SCHOOLS OF SOUTHERN NEW ENGLAND 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Connecticut 
Amity Regional Barbershop Quartet 1 4 4 2 
Branford Girls' Trio 3 3 4 4 
Girls' Barbershop 2 4 4 6 
Bridgeport Boys' Quartet 5 4 8 2 
Boys' Octet 3 8 8 2 
Folk Song Ensemble 1 20 4 4 
Greenwich Boys' Ensemble 1 16 12 5 
Housatonic Barbershop Quartet '1 4 2 2 
Valley 
Regional Girls' Ensemble 1 12 4 4 
Jewett City Girls' Trio 1 3 4 35 
Boys' Quartet 1 4 4 35 
Barbershop Quartet 1 4 4 35 LA> 
\Jl 
(Continued on the following page) 
TABLE I (continued) 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Madison Girls' Trio 2 3 3 3 
Girls' Barbershop 1 4 2 2 
Middletown Madrigal Ensemble 1 21 12 15 
Girls' Trio 1 3 8 12 
Boys' Quartet 1 4 8 12 
Girls' Sextet 1 6 8 12 
Boys' Octet 1 8 8 12 
Girls' Ensemble 1 12 8 12 
Naugatuck Madrigal Ensemble 1 16 12 4 
Girls' Sextet 3 6 15 8 
Barbershop Quartet 1 4 8 4 
New Britain Girls' Trio 4 3 4 20 
Boys' Quartet 5 4 4 20 
Boys' Octet 1 8 4 25 
(Continued on the following page} lAl 
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TABLE I (continued) 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Folk Song Ensemble 1 6 3 8 
Girls' Ensemble 1 12 4 25 
New Haven Madrigal Ensemble 1 10 4 3 
Norwalk Madrigal Ensemble 1 16 4 10 
Barbershop Quartet 1 4 2 8 
Girls' Ensemble 1 24 4 10 
Mixed Octet 1 8 2 8 
Seymour Girls' Trio 1 3 1 2 
Valley Regional Boys' Quartet 1 4 4 2 
Girls' Ensemble 1 8 4 2 
Wallingsford Girls' Ensemble 1 12 4 4 
Boys' Ensemble 1 12 4 4 
Wethersfield Girls' Octet 1 8 6 3 
Mixed Ensemble 1 20 6 5 
\C()ritinuea-on the following page) VJ ~ 
TABLE I (continued) 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Willimantic Madrigal Ensemble 1 8 2 4 
Massachusetts 
Agawam Madrigal Ensemble 1 20 8 11 
Boys' Octet 1 8 4 4 
Girls' Ensemble 2 12 4 4 
18 
Amherst Madrigal Ensemble 1 16 4 6 
Regional 
6 Girls' Sextet 1 8 12 
Andover Girls' Trio 1 3 5 12 
Girls' Sextet 3 6 8 18 
Brockton Boys' Ensemble 1 16 5 15 
Girls 1 Ensemble 1 16 5 8 
Everett Madrigal Ensemble 1 20 8 8 
Folk Song Ensemble 1 24 4 6 
Fitchburg Girls 1 Sextet 1 6 1 4 
VJ 
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TABLE I (continued) 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Holyoke Girls' Trio 2 3 4 2 
Boys' Quartet 3 4 4 3 
Boys' Octet 1 8 4 2 
Barbershop Quartet 1 4 4 2 
Hopedale Girls' Sextet 1 6 4 2 
Girls' Quartet 1 4 4 3 
Malden Madrigal Ensemble 1 8 4 2 
Girls 1 Trio 2 3 4 2 
Girls' Sextet 2 6 4 1 
Boys' Quartet 3 4 4 2 
Boys' Octet 3 8 4 2 
Martha's Boys' Quartet 1 4 2 1 
Vineyard 
Boys' Octet 1 8 2 1 
Mixed Ensemble 1 18 4 4 
(Continued on the following page) l;J 
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TABLE I (continued) 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Masconomet Girls' Ensemble 1 9 4 3 
Regional 
Minnechaug Girls' Ensemble 2 9 5 10 
Regional 
Natick Girls' Sextet 1 6 5 5 
Boys' Quartet 1 4 3 2 
Newton Madrigal Ensemble 1 16 8 15 
Boys' Octet 1 6 4 7 
Northampton Girls' Sextet 1 6 4 4 
Mixed Octet 1 8 4 4 
Provincetown Girls' Sextet 1 6 4 2 
Barbershop Quartet 2 4 4 8 
Quincy Girls' Sextet 1 6 2 2 
Barbershop Quartet 1 4 1 1 
Mixed Octet 1 8 8 5 
{Continued on the following page} +:-
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TABLE I (continued) 
Number of Members per Rehearsals Performances 
Community Type of Ensemble Ensembles Ensemble per Month per Year 
Scituate Girls' Ensemble 1 13 4 4 
Springfield Madrigal Ensemble 1 22 16 30 
Girls' Ensemble 1 16 10 3 
Madrigal Ensemble 1 24 22 30 
Girls' Sextet 1 6 8 12 
Boys' Octet 1 8 12 2 
Swansea Barbershop Quartet 1 4 4 4 
Girls' Quartet 1 4 4 2 
Mixed Ensemble 1 16 4 4 
Turners Falls Girls' Trio 1 3 4 2 
Boys' Quartet 1 4 8 2 
Watertown Madrigal Ensemble 1 30 4 15 
Wellesley Girls' Sextet 1 6 3 5 
Boys' Octet 1 8 3 5 
(Continued on the following page) ..I= J-1 
TABLE I (continued) 
Number of Members per 
Community Type of Ensemble Ensembles Ensemble 
Westfield Girls' Ensemble 1 15 
Westwood Mixed Octet 1 8 
Winthrop Girls' Trio 1 3 
Girls' Sextet 1 6 
Boys' Octet 1 8 
Barbershop Quartet 1 4 
Worcester Boys' Octet 1 8 
Rhode Island 
South Kingston Girls' Sextet 2 6 
Boys' Quartet 3 4 
Boys' Octet 2 8 
Woonsocket Girls' Sextet 1 6 
Rehearsals 
per Month 
15 
4 
8 
4 
4 
4 
6 
1 
1 
1 
4 
Performances 
per Year 
10 
8 
4 
4 
2 
4 
2 
4 
4 
4 
4 
.t:=" 
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vocal ensemble activity. A wide variety of ensembles was 
reported, as shown in Table II. The most common ensemble 
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was the boys' quartet, with a total of twenty-five groups 
reported. This was followed by the girls' sextet, with a 
total of twenty-two groups reported. There were nineteen 
girls' trios and eighteen boys' octets, eighteen girls' 
ensembles, thirteen madrigal groups, eleven barbershop 
quartets, seven mixed ensembles, three folk song ensembles, 
three male ensembles, and three female barbershop quartets, 
making a total of one hundred and forty-two small vocal 
ensembles reported. The groups were about equally divided 
between the girls and boys, with sixty-two ensembles for 
girls, fifty-seven for boys, and twenty-three mixed ensembles. 
The findings regarding numbers of students in each 
group, number of rehearsals per month, and number of per-
formances per year were also varied. The number of students 
varied from three to thirty, with the average group number-
ing eight. Naturally, many groups were restricted in size 
according to the classification. For example, a boys' 
octet must be limited to eight to classify itself as such. 
The number of rehearsals per month varied from one to 
twenty-two. The average group rehearsed six times per 
month. The majority of groups rehearsed once per week, 
with an occasional extra rehearsal. Many of the educators 
indicated that the rehearsals tended to be sporadic, 
TABLE II 
TOTAL NUMBER OF SMALL VOCAL ENSEMBLES IN THE 
SECONDARY SCHOOLS OF SOUTHERN NEW ENGLAND 
Type of Ensemble 
Boys' Quartet 
Girls' Sextet 
Girls' Trio 
Boys' Octet 
Girls' Ensemble 
Madrigal Ensemble 
Barbershop Quartet 
Mixed Ensemble 
Folk Song Ensemble 
Boys' Ensemble 
Girls' Barbershop 
Total 
44 
Number 
25 
22 
19 
18 
18 
13 
11 
7 
3 
3 
3 
142 
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depending on the performance schedule of the group. At the 
time of performances, a group would rehearse more frequently 
and rehearse less frequently at other times. Many also 
indicated that the rehearsals were after school. The number 
of performances per year varied from one to thirty-five. 
The average ensemble gave seven performances per year. 
In this section of the opinionnaire, there was very little 
consistency of report. The groups showed no central ten-
dency toward a given number of performances. 
II. OBJECTIVES OF A SECONDARY SCHOOL MUSIC PROGRAM 
The second section of the study was devoted to an 
analysis of the value of the small vocal ensemble in ful-
filling the objectives of the secondary school music pro-
gram. A list of the objectives of the overall program 
was presented and the music educators were asked to judge 
the place of the small vocal ensemble in realizing these 
objectives. The list of thirty-one objectives was taken 
from various texts in education and music education as 
summarized in Chapter III. The music educators were asked 
to rate the ease of realization of the objective through 
the small vocal ensemble by means of a three-point scale. 
A rating of "1" meant that the objective could be better 
realized through the use of the small vocal ensemble than 
by other means. A rating of "2" meant that the objective 
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could be realized equally well by the small vocal ensemble 
or by other means. A rating of "3" meant that the objective 
could be realized better by means other than the small vocal 
ensemble. Because certain of the one hundred and twenty 
returned opinionnaires contained answers to only the first 
part of the study, one hundred and three were found to be 
usable in this section of the study. In most instances, 
those who did not answer the sections of the study asking 
for personal opinion also indicated a lack of any small 
vocal ensemble activity in the school. 
Table III presents a compilation of the data received 
from this section of the opinionnaire. The total number 
reporting each rating, either "1," "2," or "3" is given, 
followed by the mean. In the majority of objectives of 
the secondary school music program, the educators seemed 
to feel that the small vocal ensemble was capable of 
realizing the objective, but that it was no more capable 
than other means available to the music educator. A rating 
of "2" meant that the objective could be equally well 
realized by other means than the small vocal ensemble. 
The closeness of most of the ratings to 2.0 showed that 
the educators were of this opinion. Only in the area of 
developing personal initiative and individual responsibility 
and in the discovery of talent or giving vocational training 
in music did the educators seem to feel that the small vocal 
TABLE III 
OBJECTIVES OF A SECONDARY SCHOOL MUSIC PROGRAM 
Ratings by Teachers 
Objective 1* 2 3 Mean 
1. To help the student find a richer life through music 20 63 18 2.0 
2. To guide the student into a wider knowledge of music 42 35 21 1.8 
3. To guide the student into a love for music 18 65 18 2.0 
4. To develop an integrated person 16 58 22 2.0 
5. To develop the social aspects of life 15 49 36 2.2 
6. To develop cooperation 24 54 22 2.0 
7. To develop discipline 26 46 27 2.0 
8. To develop personal initiative 66 24 9 1.4 
9. To develop individual responsibility 65 24 10 1.4 
10. To promote fellowship 20 57 24 2.1 
11. To contribute to the physical health of the student 4 49 41 2.3 
12. To develop correct posture 15 62 18 2.0 
13. To develop rhythmical deep breathing 20 59 16 2.0 
(Continued on the following page) 
*The objectives were rated by teachers according to the following scale: 
1--0bjective may be better realized through the use of the small vocal ensem-
ble than by other means. 
2--0bjective may be realized equally well by the small vocal ensemble or by 
other means. 
3--0bjective may be realized better by means other than the small vocal 
ensemble. 
~ 
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TABLE III (continued) 
Objective 
14. To exert a refining influence on the emotions 
15. To develop muscular and mental co-ordination 
16. To develop good work habits 
17. To encourage concentration 
18. To develop wholesome ideals of conduct 
19. To encourage the merging of individual efforts with 
those of others 
20. To develop proper respect for the rights of others 
21. To provide rich experiences in which many may share 
22. To develop citizenship 
23. To give the students an opportunity to experience 
the democratic way of life 
24. To teach neighborly regard for the people of other 
lands 
25. To contribute to the home life of the students 
26. To contribute to recreation and the fun of living 
27. To give a sense of relaxation 
28. To discover talent 
29. To afford a foundation for vocational training in 
music 
30. To stimulate a creative spirit 
31. To provide opportunities to hear good music 
Ratings by Teachers 
1 2 3 Mean 
30 
11 
19 
38 
12 
31 
11 
17 
5 
3 
5 
21 
29 
19 
60 
53 
45 
17 
59 
61 
65 
48 
59 
52 
60 
42 
53 
56 
45 
51 
55 
58 
24 
32 
44 
53 
12 
23 
17 
14 
28 
19 
28 
43 
40 
41 
48 
25 
16 
20 
16 
13 
12 
28 
1.8 
2.1 
2.0 
1.8 
2.1 
1.9 
2.2 
2.3 
2.3 
2.4 
2.4 
2.0 
1.9 
2.0 
1.6 
1.6 
1.7 
2.1 
-'= {X) 
ensemble could better serve to fulfill the objective than 
other means. 
III. OBJECTIVES OF THE SMALL VOCAL ENSEMBLE 
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The third and final section of the study was an 
evaluation of the specific objectives of the small vocal 
ensemble. A list of these was compiled in a manner similar 
to that for the compilation of the general objectives of the 
entire secondary school music program. This list was to be 
rated by the music educators of the secondary schools of 
Southern New England on the basis of the importance of each 
objective to the value of the small vocal ensemble. In 
this section, a five-point scale was used. A rating of 
"1" meant that the objective was of no importance to the 
value of the small vocal ensemble. A rating of "2" meant 
that the objective was of little importance to the value 
of the small vocal ensemble. A rating of "3" meant that 
the objective was important if the small vocal ensemble 
was to be of value. A rating of "4" indicated that the 
objective was very important to the value of the small 
vocal ensemble. A rating of "5" meant that the objective 
was necessary if the small vocal ensemble was to be of 
value. One hundred and three of the returned opinion-
naires were found to be usable in this section of the 
study. 
The results of this section of the opinionnaire are 
tabulated in Table IV. The total number reporting each 
rating is given, followed by the mean. The music educators 
had wider differences of opinion regarding these objectives 
than those of the overall music program. There was no mean 
less than 3.1, which meant "important if the small vocal 
ensemble is to be of value," and the highest mean was 4.5 
which was between "very important" and "necessary" if the 
small vocal ensemble is to be of value. All except four 
of the objectives were rated between 3.1 and 4.0. If the 
range for the rating of "3" were assumed to include all 
grades from 2.6 to 3.5 and the rating of "4" actually 
in~ltided all grades from 3.6 to 4.5, this would mean 
that all the objectives were rated as either "important" 
or "very important" to the value of the small vocal ensem-
ble. This would indicate that the educators agreed with 
the authors. 
IV. SUMMARY 
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From the results of the questionnaire and opinion-
naire, it would seem that, although small vocal ensembles 
were not included in the majority of secondary school music 
programs, the music educators indicated that such groups 
were deserving of a place in the program. In many instances, 
the music educators indicated that the small vocal ensemble 
TABLE IV 
OBJECTIVES OF THE SMALL VOCAL ENSEMBLE 
Ratings by Teachers 
Objective 1* 2 3 4 5 
1. To develop the ability to conduct oneself easily 
and naturally in public 3 2 27 
2. To develop leadership and responsibility 2 4 23 
3. To develop character through group participation 5 10 33 
4. To develop cooperation in the participating students 1 4 15 
5. To provide an outlet for the desire for self-
expression 1 5 23 
6. To develop tolerance and understanding for other 
members of a group 1 4 27 
7. To provide opportunities for carry-over into adult 
life 4 6 36 
8. To develop healthy social attitudes 6 7 47 
9. To provide an enjoyable social situation for 
participating students 3 15 41 
*The objectives were rated by teachers according to the following scale: 
1--0f no importance to the value of the small vocal ensemble. 
2--0f little importance to the value of the small vocal ensemble. 
3--Important if the small vocal ensemble is to be of value. 
4--Very important if the small vocal ensemble is to be of value. 
5--Necessary if the small vocal ensemble is to be of value. 
23 46 
41 30 
29 21 
28 50 
36 35 
35 34 
31 22 
25 15 
19 21 
Mean 
4.1 
3.9 
3.5 
4.2 
4.0 
4.0 
3.6 
3.4 
3.4 
\Jl 
J--1 
TABLE IV (continued) 
Objective 
10. To provide an outlet for the desire for cooperative 
ventures 
11. To develop vocal skills and techniques 
12. To utilize a wealth of choral materials 
13. To acquaint the participants with a variety of 
choral literature 
14. To provide the school body with opportunities to 
listen 
15. To provide the community with opportunities to listen 
16. To afford challenging opportunities for the musically 
gifted students 
17. To stimulate avocational interests in music 
18. To provide a nucleus for development of larger groups 
19. To develop highly professional performing groups 
20. To provide the school with a group capable of 
performance on short notice 
21. To provide a spontaneous, recreational element in 
the music program 
22. To provide the school with a group capable of 
performance at occasions where larger groups 
would be inconvenient 
Ratings by Teachers 
1* 2 3 4 5 
3 9 37 28 22 
0 2 11 28 59 
2 7 20 36 35 
0 5 28 30 38 
3 12 38 27 20 
2 17 35 27 19 
0 3 10 25 63 
3 11 21 35 28 
8 17 33 28 13 
10 30 19 13 29 
14 25 20 18 24 
14 19 28 25 15 
4 13 31 18 36 
Mean 
3.4 
4.4 
4.0 
4.0 
3.5 
3.4 
4.5 
3.7 
3.2 
3.2 
3.2 
3.1 
3.8 
Vl 
1\) 
was no more capable of fulfilling a given objective than 
other means, but once the small vocal ensemble was estab-
lished, the objectives, as set forth in the literature, 
were recognized by the music educators as important to 
the successful small vocal ensemble program. 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
It was the purpose of this study (1) to examine the 
general objectives of the secondary school music program, 
(2) to examine the particular objectives of the small vocal 
ensemble as they relate to the general objectives, (3) to 
survey the existing program of small vocal ensembles in the 
secondary schools of Southern New England, and (4) to 
evaluate the position of the small vocal ensemble in the 
secondary school music curriculum according to the opinions 
of the music educators currently teaching on that level. 
The objectives of the secondary school music program 
and the small vocal ensemble were investigated through a 
study of the writings in the field of music education. 
These objectives were compiled, examined by a group of 
graduate students at Boston University for clarity of 
expression, and the resultant list was sent to the secon-
dary schools of Southern New England. The music educators 
in these schools were asked to evaluate the objectives as 
they related to the small vocal ensemble. In addition, 
they were asked to furnish information about the extent 
of small vocal ensemble activity in their school. 
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I. SUMMARY 
Throughout the writings in music education, the small 
vocal ensemble was included as an important part of the 
secondary school music program. The authors of various 
texts and articles pointed out many objectives of the 
overall secondary school music program which could be 
realized through the use of the small vocal ensemble. 
Many of the objectives of the total music program 
were capable of fulfillment through the use of various 
activities other than the small vocal ensemble, however. 
For example, the development of good work habits, listed 
as one of the objectives of the music program, could be 
fulfilled by any one of several musical activities. Other 
objectives, however, were considered by the authors to be 
capable of better fulfillment through the use of small 
vocal ensembles than by other means. Many of the social 
objectives were of this type. The authors seemed to feel, 
for example, that the small size and the informal atmos-
phere of the small ensemble, coupled with the importance 
of each individual gave greater opportunities for the 
encouragement of cooperation than was possible in a 
larger group. Other objectives were listed in the 
literature which were considered by the authors to be 
vital if the small vocal ensemble was to be justified in 
the music curriculum. One of these objectives was to 
acquaint the students with a wider variety of music 
literature than would be possible in a large group. 
It was the purpose of this study to determine the 
amount of small vocal ensemble activity in the secondary 
schools of Southern New England and also to determine 
whether the music educators in these schools were in 
agreement with the authors as to the value of the small 
vocal ensemble. It was found that, although the music 
educators did not object to the inclusion of small vocal 
ensembles in the music program, their response to the 
opinionnaire indicated a lack of agreement with the 
importance placed on the small vocal ensemble by the 
authors. Out of one hundred and twenty opinionnaires 
returned, seventy-seven indicated that small vocal 
ensembles were not included in their curriculums. This 
meant that sixty-four per cent of the schools,for one 
reason or another, were not offering the students an 
activity which the authors considered important. It 
would seem logical tha~ if the music educators considered 
it important, they would have offered it in some form. 
II. CONCLUSIONS 
One section of the opinionnaire asked the music 
educators to evaluate the ability of the small vocal 
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ensemble to fulfill the objectives of a secondary school 
music program as compared with fulfilling the objectives 
by other means. The responses to this section indicated 
one reason for the discrepancy between the authors' views 
and the present lack of small vocal ensembles. Although 
the educators felt that the small vocal ensemble could do 
a better job than other aspects of the music program in 
developing personal initiative and responsibility, they 
indicated in all other cases that the objective could be 
as easily realized by other means as by the small vocal 
ensemble. Therefore, they felt justified in using "other 
means" in their programs. The first listed objective of 
a secondary school music program, for example, was "to 
help the student find a richer life through music." 
Eighteen educators replied that this objective could be 
better realized by other means than the small vocal ensem-
ble, sixty-three indicated that it could be equally well 
realized by the small vocal ensemble or by other means, 
and twenty indicated that it could be better realized 
through the use of the small vocal ensemble. Thus, the 
mean response was that the small vocal ensemble was no 
better able to fulfill the objective than other means. 
Considering the limited number of students who could be 
reached through the small vocal ensemble, a music educator 
might be justified in organizing larger groups instead in 
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an effort to reach as many students through the music pro-
gram as possible, particularly if the objectives could be 
as easily realized. 
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Musical organizations other than the small vocal 
ensemble might be more appealing to the educator because 
they might allow a more efficient use of his time. Assum-
ing a music educator had only a limited amount of time to 
spend at a given school, he might find it more advantageous 
to organize one large vocal group which would meet several 
times a week rather than to organize several small ensembles 
meeting only once. The objectives would naturally take a 
certain amount of time if they were to be achieved with any 
meaning. For example, one of the objectives was "to guide 
the student into a wider knowledge of music." A music 
educator could certainly do a better job of fulfilling 
such an objective if time permitted him several meetings 
per week with a group rather than one. 
This same objective about developing a "wider know-
ledge of music" would afford the music educator another 
reason for using other means for achieving results. Vocal 
literature is such that much of the music designed for 
small groups could be performed in large groups, but the 
reverse would not be true. For example, a four-part 
madrigal could be performed by a large group with some 
sacrifice of its original feeling and clarity of vocal 
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line, but it would still impart to the students an apprecia-
tion for that type of literature. However, a chorus from an 
oratorio, even though only in four parts, would not sound 
correctly if performed by a quartet. The music literature 
capable of performance by a small ensemble was more limited 
than that for a large group. In addition, the amount of 
music specifically designed for small vocal ensembles was 
not as great or as readily available as that for large 
choruses. Music catalogs showed many listings for small 
instrumental groups, but in the vocal field, music was 
generally listed according to the number of different 
parts, with no regard for the size of the group. 
An additional reason for the music educators• prefer-
ence for other means might be the lack of talented students 
to form small vocal ensembles. The necessity for each mem-
ber of a small vocal ensemble to carry his part without 
assistance was one of its characteristics, but this 
implied a level of musicianship not generally required 
in a large chorus. 
Once the small vocal ensemble was accepted as part 
of the curriculum, the music educators and the authors 
seemed more in accord. The final section of the opinion-
naire gave the music educators a chance to evaluate the 
objectives which the authors listed as important to the 
value of the small vocal ensemble. In all cases, those 
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objectives thought to be essential by the authors were rated 
as important or very important by the music educators. Many 
of these objectives were also applicable to larger groups., 
however. One of the listed objectives., for example., was 
"to develop cooperation in the participating students." 
This objective might also be included in those for any 
musical organization. Although those receiving the opinion-
naire rated it as "very important if the ensemble is to be 
of value.," they might have rated the same objective in the 
same way with regard to a large chorus or an instrumental 
group. 
III~ RECOMMENDATIONS 
From the results of this survey., it would appear that 
the small vocal ensemble in the schools of Southern New 
England did not enjoy the position in the music program 
which the authors in music education seemed to feel it 
should have. However., it was also evident from the replies 
to the opinionnaire that the music educators did not attach 
the same importance to the inclusion of the small vocal 
ensemble in the secondary school music curriculum as did 
the authors. The educators indicated that other aspects 
of the music program would fulfill the objectives as well 
as the small vocal ensemble. 
On the basis of the findings of the survey, it is 
recommended that: {1) the authors re-examine the small 
vocal ensemble to determine whether it has enough value, 
independent of other activitie~ to be included in the 
curriculum; {2) on the basis of such a re-examination, 
if the small vocal ensemble is still thought to be impor-
tant, a more convincing statement of its value should be 
made to show the music educators in what specific areas 
the small vocal ensemble can fulfill objectives not other-
wise capable of realization; (3) further studies be made 
to determine if the findings of this study are true on a 
national scale and if they change over a period of years; 
and {4) further studies be made to determine areas in the 
music program that show the same discrepancy between the 
recommendations of the authors in music education and 
the existing situation. 
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APPENDIXES 
APPENDIX A 
Letter of Transmittal 
Dear Sir: 
40 Westminster Road 
Newton Centre 59, Massachusetts 
January 4, 1960 
As part of my graduate work at Boston University, I am in 
the process of writing a thesis concerned with the objec-
tives of the small vocal ensembles at the secondary school 
level. It is hoped that through this study a more detailed 
analysis may be obtained of the values of the small vocal 
ensemble. 
To determine these objectives and values, the enclosed 
opinionnaire has been drawn up to obtain the feelings of 
music educators concerning the objectives which may be 
realized through small vocal ensembles and the relative 
importance of these objectives. 
I am seeking your cooperation in securing this informa-
tion. If you would be kind enough to fill out and return 
the enclosed sheets, according to your personal opinions 
and experience, it would be greatly appreciated. 
Yours truly, 
James L. Roth 
APPENDIX B 
The Questionnaire 
A SURVEY OF THE OBJECTIVES OF THE SMALL VOCAL ENSEMBLE 
IN SECONDARY SCHOOLS OF SOUTHERN NEW ENGLAND 
Name 
Date 
James L. Roth 
40 Westminster Road 
Newton Centre 59, Massachusetts 
School 
School Address 
Please indicate below the small vocal ensembles now function-
ing in your school. Do not include mixed choruses, boy or 
girl glee clubs. 
Madrigal 
Group 
Girls' Trio 
Girls' 
Sextet 
Boys' Quartet 
Boys' Octet 
Barbershop Quartet 
Folk Song 
Group 
Number of 
Groups Now 
Functioning 
Number of 
Students 
in Each 
Group 
Approximate 
Number of 
Rehearsals 
per Month 
Approximate 
Number of 
Performances 
per Year 
Others 
Number of 
Groups Now 
Functioning 
Number of 
Students 
in Each 
Group 
Approximate 
Number of 
Rehearsals 
per Month 
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Approximate 
Number of 
Performances 
per Year 
Check here if small vocal ensembles are not currently 
------- included in your music curriculum. 
The following is a list of general objectives of a secondary 
school music program, as gathered from several music educa-
--tion sources. How do you feel concerning the realization of 
these objectives through small vocal ensembles as compared 
to some other means? Please encircle the number which best 
reflects your belief. - -
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1--0bjective may be better realized through the use 
of the small vocal ensemble than by other means. 
2--0bjective may be realized equally well by the 
small vocal ensemble or by other means. 
3--0bjective may be realized better by means other 
than the small vocal ensemble. 
Objectives of a Secondary School Music Program 
To help the student find a richer life through music 
To guide the student into a wider knowledge of music 
To guide the student into a love for music 
To develop an integrated person 
To develop the social aspects of life 
To develop cooperation 
To develop discipline 
To develop personal initiative 
To develop individual responsibility 
To promote fellowship 
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1 2 3 To contribute to the physical health of the student 
1 2 3 To develop correct posture 
1 2 3 To develop rhythmical deep breathing 
1 2 3 To exert a refining influence on the emotions 
1 2 3 To develop mental and muscular co-ordination 
1 2 3 To develop good work habits 
1 2 3 To encourage concentration 
1 2 3 To develop wholesome ideals of conduct 
1 2 3 To encourage the merging of individual efforts with 
those of others 
i 2 3 To develop proper respect for the rights of others 
1 2 3 To provide rich experiences in which many may share 
1 2 3 To develop citizenship 
1 2 3 · To give the students an opportunity to experience 
the democratic way of life 
1 2 3 To teach neighborly regard for the people of other 
lands 
1 2 3 To contribute to the home life of the students 
1 2 3 To contribute to recreation and the fun of living 
1 2 3 To give a sense of relaxation 
1 2 3 To discover talent 
1 2 3 To afford a foundation for vocational training in 
music 
1 2 3· To stimulate a creative spirit 
1 2 3 To provide opportunities to hear good music 
The following objectives have been set forth in various 
sources as those of the small vocal ensemble. How impor-
tant do 'you feel these are? Please encircle the number 
which best reflects your belief. 
5--Necessary if the small vocal ensemble is to be of 
value 
4--Very important if the small vocal ensemble is to 
be of value 
3--Important if the small vocal ensemble is to be of 
value 
2--0f little importance to the value of the small 
vocal ensemble 
1--0f no importance to the value of the small vocal 
ensemble 
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Objectives of the Small Vocal Ensemble 
5 4 3 2 1 To develop the ability to conduct oneself 
easily and naturally in public 
5 4 3 2 1 To develop leadership and responsibility 
5 4 3 2 1 To develop character through group partici-
pation 
5 4 3 2 1 To develop cooperation in the participating 
students 
5 4 3 2 1 To provide an outlet for the desire for self-
expression 
5 4 3 2 1 To develop tolerance and understanding for 
other members of a group 
5 4 3 2 1 To provide opportunities for carry-over into 
adult life 
5 4 3 2 1 To develop healthy social attitudes 
5 4 3 2 1 To provide an enjoyable social situation for 
participating students 
5 4 3 2 1 To provide an outlet for the desire for 
cooperative ventures 
5 4 3 2 1 To develop vocal skills and techniques 
5 4 3 2 1 To utilize a wealth of choral materials 
5 4 3 2 1 To acquaint the participants with a variety 
of choral literature. 
5 4 3 2 1 To provide the school body with opportunities 
to listen 
5 4 3 2 1 To provide the community with opportunities 
.to listen 
5 4 3 2 1 To afford challenging opportunities for the 
musically gifted students 
5 4 3 2 1 To stimulate avocational interests in music 
5 4 3 2 1 To provide a nucleus for development of larger 
groups 
5 4 3 2 1 To develop highly professional performing 
groups 
5 4 3 2 1 To provide the school with a group capable of 
performance on short notice 
5 4 3 2 1 To provide a spontaneous~ recreational element 
in the music program 
5 4 3 2 1 To provide the school with a group capable of 
performance at occasions where larger groups 
would be inconvenient 
